





























































































２　自然順序仮説（The Natural Order Hypothesis)
３　モニター仮説（The Monitor Hypothesis)
４　インプット仮説（The Input Hypothesis)




































































た。公開した授業は，「We　Can ! ２　Unit 8 What do 





































































I want to be a teacher. I like children. 
I’m good at singing.
I want to sing with children. 
I study hard. Thank you. 
What do you want to be?
　どんなやり取りができそうか。→「I want to be～」の後、ファシリテーション技術としてのホワイトボード・
ミーティング®の質問の技カードにおける「オープン・クエスチョン」と「あいづち」（英語版）の中から，Tell 














What do you want to be?
I want to be a teacher.
Really? Why?
(Because) I like children.
I see. Tell me more.
I’m good at singing.
Tell me more.

















　以下は，単元What time is it?（4/4時間目）の実践に関する指導案とその解説である。
（１）ミニホワイトボードを活用したWarm-upの実践











　例：What time is your wake up time?
　　　Ｓ：7：00と書く
　Ｔ：What time is your homework time? 
　　　Ｓ：6：00 













　例）lunch time, breakfast timeなどを黒板から外す。


























　以下は，単元 She can run fast. He can jump highの実践に関する指導案とその解説である。
学習活動／予想される児童の反応 留意事項（下線はファシリテーション技術）













　Ｔ：Time is up. Please boards up. (125, 140 …)
The answer is 125.The team A got 5 points. 
Congratulations.
・個の役割，同時性，平等性

























Tell me more. Really. などの表現を繰り返し使う機会
を設ける。
209小学校英語指導におけるファシリテーション技術を取り入れた協同的な活動の開発
（１）ホワイトボードを用いた協同的な学習の実践（We Can Game “Can you answer the question?”）




































①What’s your name? 
　Hanako，たけし…
②How are you? 数字で今の心の状態を示す（0から10)
　6/10，3/10など
③Where did you go during the summer vacation?













































　　I ate a waffle. It was sweet.
　　I ate curry. It was spicy.
②ホワイトボードに食べ物の絵を描き加える。
③Tell me more. の意味と使用場面を推測する。
④ホワイトボードを見せながら，友達と対話をする。
　　S1：I went to the sea.
　　S2：Nice. Tell me more.
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ABSTRACT
This paper aims to develop effective teaching methods and materials based on facilitation techniques in foreign language 
(English) education at elementary schools.  In addition, the study intends to report cooperative educational practices that 
use these facilitation techniques.  Since 2020, elementary schools have allocated 35 class hours of compulsory foreign 
language activities in the third and fourth grades and 70 class hours of foreign language practice as a subject for the fifth 
and sixth grades.  The authors implemented practices in the two elementary schools during the transition period in 2018 
and 2019.  The first author was involved as an advisor of foreign language activities and practices at Elementary School A 
for one year.  The authors reported on instructional design for sixth graders and teachers’ reflections after the lessons using 
WHITEBOARD MEETING®.  Concerning foreign language activities and practices at Elementary School B, the authors 
developed teaching methods and materials that applied facilitation and cooperative learning concepts.  By using a mini-
whiteboard, all children felt accepted, encouraged, and empowered and actively participated in class.  In addition, by 
visualizing the learning content, they were able to work independently and autonomously.
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